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This report was prepared by the Foundation for Young Australians (FYA). FYA is the only 

national independent non-profit organisation dedicated to all young people in Australia. 

Delivering a range of initiatives (co)designed with young people, together we deliver change 

across Australia. 

Find out more at fya.org.au 

 

In the Northern Territory IMPACT is delivered with assistance from Charles Darwin University, 

the Northern Territory Government, Kentz, Shell and Samsung. 
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Copyright and disclaimer   

The materials presented in this report are for information purposes only. The 

information is provided solely on the basis that readers will be responsible for making 

their own assessments of the matters discussed. Readers are advised to verify all 

relevant representations, statements and information and to obtain independent advice 

before acting on any information contained in or in connection with this report. While 

every effort has been made to ensure that the information is accurate, the Foundation 

for Young Australians will not accept any liability for any loss or damages that may be 

incurred by any person acting in reliance upon the information. 
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Introduction 

Supporting Indigenous students through school is an issue of national importance.  

Education outcomes remain poor for Indigenous young people and the participation of 15 to 

19 year olds has recently decreased (FYA forthcoming).  Not finishing school removes a 

critical key pathway out of disadvantage through better jobs, higher incomes and enhanced 

social welfare (Pope 2011).  As work in the future will be highly skilled and more competitive, 

we must increase our efforts to close the gap in educational outcomes for Indigenous young 

people, so they are prepared, equipped and inspired for the future.  

IMPACT works with Indigenous students across Years 10, 11 and 12 to motivate and support 

them to complete their schooling, foster bold ambitions for their futures, and develop their 

capacity to contribute and lead change in their communities.  IMPACT is the only out-of-

school Indigenous leadership program in Australia that works with students continuously 

over their final years of high school.  Over the three years students undertake a range of 

extracurricular activities to attach them to school.  These include skills workshops, a 

community project, and a physical and mental outdoor challenge on country.  In the final 

year students are given the opportunity to participate in leadership opportunities within a 

community.  

This evaluation shows that all IMPACT students complete Year 12, develop ambitions for 

their futures, and go on to successfully transition into further study, training or employment.  

IMPACTɇs focus on cultural connection and community contribution as the motivator to stay 

in school works.  It gives students a sense of purpose and achievement. The strong peer 

network and coordinated support structures IMPACT provides help students complete 

school and the broader network they develop helps them find information and achieve 

goals.  On top of this, IMPACT students develop key skills ɒ confidence and agency, 

communication and working with others ɒ that will help them be successful in work and life.  

Key findings 2014 

Completing 

school 

» Ȕȓȓˠ I@ S?;L ȔȕɇM CH ȕȓȔȗ =IGJF?N?> S?;L Ȕȕ 

» Increased aspiration for the future  

» 100% went onto further education , training or employment  

Contributing to 

community and 

leading change 

» Students contributed to their communities through community 

volunteering and campaigns to change things  

» Students develop the purpose, networks and leadership skills 

(confidence, communication, team work) needed to be successful 

in work and life 
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IMPACT is part of the Foundation for Young AustralianɇM (FYA) Unlimited Potential 

commitment to young Australians to: 

» Educate and equip them with new enterprise skills  

» Invest in young Australian social and business entrepreneurship 

» Turbocharge connections with Asia 

» Back young people to contribute and lead change (FYA 2014). 

This report is presented in two sections. The first introduces IMPACT and provides some 

background about the importance of supporting and motivating students to succeed in their 

schooling.  The second presents summary evaluation findings for 2014 (Years 10, 11 and 12). 

 

Wath the IMPACT promotional video: Baz Luhrman and Samsung 

IMPACT has a promotional film made by Australian Director Baz 

Luhrman.  While promoting a product for Samsung, a partner of 

FYA, Baz decided to use his profit to help Indigenous young 

people.  His film highlighted the outcomes of IMPACT and was 

JL?M?HN?> ;M J;LN I@ NB? 3S>H?S /J?L; (IOM?ɇM ȗȓNB <CLNB>;SȻ  

Two students were flown from the NT and Baz got them up on 

stage for a chat.  One of the students, Jayde has since 

successfully applied for a scholarship for a prestigious month 

long acting course in NYC.  While there, she had dinner with 

contacts of ";TɇMȻ  She has since found full time work in Australia 

and mentors other young people in &9!ɇM )H>CA?HIOM JLIAL;GM. 

 

Find out more at 

https://www.youtube.com/watch?

v=mitea2We7QQ  

 

The IMPACT program 

Objectives 

The objectives of IMPACT are to: 

» Motivate participants to complete Year 12 or equivalent and transition into post-school 

pathways 

» Develop skills and capabilities around leadership, resilience and confidence 

» Build a community of students who participate and contribute to their community who 

can lead positive change 

» 3NL?HANB?H NB? CH>CPC>O;FɇM OH>?LMN;H>CHA I@ M?F@ȼ N?;Gȼ =IGGOHCNS ;H> NB? <LI;>?L 

world 

» Provide opportunities for individual exploration of passions, pathways and possibilities, 

and 

» Create a community of excellence amongst participants with strength based peer 

support within the group. 

https://www.youtube.com/watch?v=mitea2We7QQ
https://www.youtube.com/watch?v=mitea2We7QQ
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The IMPACT model 

At the end of each school year FYA approaches schools to identify and encourage students 

going into Year 10 to apply for IMPACT.  Once enrolled students undertake a three year 

program of extra-curricular activities and mentoring.  Throughout the program students are 

required to maintain at least 90% school attendance.   

The program is described here and summarised in Appendix A Program on a page. 

Year 10  

The first year of the program focuses on exploring the concepts of success in work and life, 

individual/collective/cultural identity, and making a difference in the community. Year 10 

involves 19 days of extracurricular activities including:  

» An initial fiP? >;S L?MC>?HNC;F Ɉ3N?J 5J #;GJɉ ə$;LQCHɚ NB;N @I=OM?M IH N?;G <OCF>CHAȼ 

exploration of cultural identity, broadening horizons, problem solving, resilience and 

communication. 

» A week long "Worlds of Work (WOW)" program (Sydney) focused on the changing world 

of work, participation in the workplace, and skills for lifelong career development. 

» The social action program RuMAD? where groups of students identify an issue in their 

local community and implement a small community project/campaign. 

» Monthly workshops focused on self-development and leadership topics such as goal 

setting, career pathways, cultural identity, developing individual strengths and 

resilience, public speaking, and developing a group social action project.  

 

 

2014 Year 10 students at Charles Darwin University 
Year 11 

The second year of the program delves more deeply into the topics of the first and applies 

the learnings in a remote volunteer placement.  Year 11 involves 19 days of extracurricular 

activities including: 
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» A two day workshop that focuses on social action concepts, cultural identity and 

introduces the placement. 

» An outdoor challenge on country.  In 2014 this was a traditional owner led five day hike 

of the Larapinta Trail in the West MacDonald Ranges outside Alice Springs. 

» A remote community volunteer placement in a remote community for four days. In 2014 

QCNB #BCF>L?HɇM 'LIOH> CH *;<CLOȻ 

» Monthly workshops focused on personal development and cultural identity topics such 

as goal setting, career pathways, cultural awareness across different communities, 

individual strengths, and public speaking. 

Year 12 

The third year of the program focuses on supporting students to complete Year 12 and 

provides students with the opportunity to apply their skills and knowledge.  Year 12 involves 

12 days of extracurricular activities including: 

» A community volunteer leadership placement.  In 2014 at the Garma Festival in East 

Arnhem Land as youth leaders and facilitators in the Youth Forum. 

» Workshops to explore themes of cultural identity and history, leadership and facilitation, 

career opportunities and personal development. Workshops include positive community 

role models / mentors. 

All years participate in an annual end of year workshops and graduation celebration in 

Darwin. 

What makes IMPACT unique  

There are other programs focused on keeping young Indigenous students in school but 

IMPACT is unique because it: 

» is Indigenous led and run  

» is the only out-of-school program that works with older students continuously over the 

three year period they are most at risk of disengagement 

» is the only out-of-school program for older students that uses community contribution 

and social action as the motivator to keep young people attached to school 

» uses the power of peer support, including by an extended alumni (see Box page 11), and 

!OMNL;FC;ɇM <CAA?MN SIOHA =B;HA?-maker community at FYA, to encourage young people 

to aspire 

» links cohorts to additional support through schools, parents, the wider community and 

industry collaborators. 
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Young people need support to succeed at school and 
post school pathways  

Education gives young people a sense of themselves and others and fosters a creative and 

innovative culture (Pope 2011).  It is also a key pathway to economic and social success, 

offering a route out of disadvantage through better jobs, higher incomes and enhanced 

social welfare (Pope 2011).   

4B? #IOH=CF I@ !OMNL;FC;H 'IP?LHG?HNM ə#/!'ɚ B;M L;NC@C?> MCR H;NCIH;F N;LA?NM NI Ɇ#FIM? NB? 

A;Jɇ CH )H>CA?HIOM ION=IG?Mȼ QBC=B CH=FO>?M Ɉat least halving the gap for Indigenous 

students in Year 12 attainment (or equivalent attainment) rates by 2020ɉ ə!)(7 ȕȓȔȗɚȻ  

This will help meet the other targets for older Indigenous people including improved 

employment, health and life expectancy outcomes (AIHW 2014). 

Young Indigenous Australians still have worse education outcomes 

)H>CA?HIOM SIOHA J?IJF?ɇM ?>O=;NCIH;F ION=IG?M ;L? QILM? NB;H @IL NB?CL HIH-indigenous 

peers.  They enter school with lower scores for school readiness (the Australian Early 

Development Index) and perform worse on reading and numeracy tests across primary 

school (NAPLAN testing) (AIHW 2015).  In the later years of school, compared to non-

indigenous, Indigenous young people have: 

» lower, and decreasing, participation in education (15 to 19 year olds):  Indigenous 

young people aged 15 to 19 have lower rates of participation, although the size of the 

gap is difficult to ascertain as different measures are used for Indigenous and all 

participation. The percentage of Indigenous 15 to 19 year olds participating in education 

has decreased since 2008 (from 60% to 55% in 2012/13) (FYA forthcoming a).  

» worse rates of school attendance, with attendance  decreasing from Year 8:  In the 

Northern Territory, for example, for years 1 to 7, attendance rates between Indigenous 

and non-Indigenous students differ by 20% (AIHW 2015). The gap increases between 

years 8 to 10, to approximately 30%, with the attendance rate among Year 10 Indigenous 

students being only 61% (AIHW 2015).  

» decreasing school retention rates in years 11 and 12:  Retention of Indigenous 

students between years 7/8 and 12 increased by 12% between 2010 and 2014 to 59% 

(FYA 2015) .  This is considerably lower than the non-indigenous rate of 85% (FYA 2015).  

There is little difference between Indigenous and non-indigenous retention rates 

between years 7/8 and 10.  The gap then widens significantly to year 11 (Indigenous rate 

81.3 compared to non-indigenous 96.3) and 12 (Indigenous rate 55.1 compared to non-

indigenous 83.0) (FYA forthcoming a).   

» worse proficiency in key skills at age 15 for reading, maths, science, digital literacy : 

69% of Indigenous students do not meet basic proficiency for reading compared to 36% 
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of non-Indigenous; 77%% of Indigenous students do not meet basic proficiency for 

maths compared to 42% of non-Indigenous; 67% of Indigenous students do not meet 

basic proficiency for science compared to 35% of non-Indigenous; and 64% of 

Indigenous Year 10 students do not meet basic proficiency for digital literacy compared 

to 35% of non-Indigenous and (FYA forthcoming a) 

» lower, but increasing, Year 12 or equivalent completion.  Rates have increased from 

41% in 2001 to 47% in 2006 and 54% in 2011 for Indigenous young people aged 20ɒ24 

and the attainment gap between Indigenous and non-Indigenous young people 

narrowed by 4% between 2006 and 2011.  The gap is still large.  In 2012-13, Indigenous 

completion rates were 59% compared to between 86- 88% for non-Indigenous young 

people (SCRGSP 2014). 

 

Figure 2. Highest level of educational attainment, Indigenous people, by age, 2012ɀ13 (per cent) 

 

Finishing school is becoming increasingly important  

The outcomes for young Indigenous students need to be improved as a matter of urgency.  

The Australian labour market is changing and over the next twenty years will involve: 

» a significant number of  jobs lost to technology ɒ 44% of jobs in Australia will be 

computerised (PWC 2015) 

» high skilled work (FYA forthcoming b) 

» higher levels of flexible (casual, contracted) work ɒ working for more than one employer 

or being self employed (FYA 2014b) 

» a wide range of different work industries to navigate (Deloitte Touche Tohmatsu 2014). 

The need for schooling has never been so great.  Year 12 qualifications are no longer enough.  

Young people will need post school qualifications, enterprise skills, job seeking insights, 

career management strategies, networks and experience to navigate the world of work in 

the future (ILO 2010 in Mann 2012; FYA 2014b).  Starting behind, without Year 12, will put 

Indigenous young people at even more of a disadvantage. 
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Initiatives that support young people work  

The reasons behind poor outcomes and not finishing school are complex and as varied as: 

» starting off behind at school commencement 

» learning in a system based on a non-Indigenous culture that may not feel relevant 

» learning in schools with poor quality infrastructure, resources and teachers ( resulting in 

worse proficiency in reading and numeracy across school  

» missing home (including connection to country and culture) if they have had to move 

away to study 

» balancing family caring and community responsibilities (including cultural rites such as 

initiation, etc) with schooling 

» issues related to disadvantage including, for example, overcrowded houses where 

students can not study, health issues that affect learning, etc 

» living in communities where completing school is not the norm, or there is a bad 

memory of school, and where there may be unintended pressure not to succeed 

(Creative Spirits Website 2014). 

Indigenous young people are more likely to agree family problems affect their success at 

school (54% compared to 41% of non-indigenous) and that they perform poorly regardless 

of the effort they put in (34% compared to 20% of non-indigenous) (FYA forthcoming).   

A Review of Higher Education Access and Outcomes for Aboriginal and Torres Strait Islander 

People found these issues prevent even high performing students from succeeding 

(Behrendt et al 2012).  Another study has shown that the majority of students in the middle 

range of academic attainment are at risk of disengagment and leaving school early (AMP 

Foundation 2008).  While most initiatives are targeted at polar ends of the spectrum (those 

that have dropped out or high achievers) (AMP Foundation 2008), IMPACT focuses on those 

at risk for disengagement in the middle.  Despite the complex issues these young people 

face, there is research to show initiatives can build strong, resourceful, motivated and 

resilient young people who remain attached to school (Haswell et al 2013). 

A literature review of evaluated initiatives acknowledged that no single policy or program 

QCFF Ɇ@CRɇ ;FF NB? CMMO?Mȼ ;H> @IL success, initiatives need to be clearly thought out: addressing 

specific barriers, connected to community to be culturally appropriate, and assessed 

through evaluation (Bourke et al 2000; Purdie & Buckley 2010 in AIHW 2014).  IMPACT has 

these elements. 

Addressing barriers 

IMPACT seeks to positively influence the student and community factors that prevent young 

people finishing school and in particular: 

» engagement and connections with teachers/school staff, community mentors, and 

other students to build ambition and overcome pressure from negative experiences 
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other community members have had with the education system (see Box below for the 

MOJJILNM <OCFN ;LIOH> SIOHA J?IJF? CH &9!ɇM Indigenous programs) 

» increased attendance and attachment to school and education  as a result of success 

and mastery of school and through an understanding of the long-term benefits for them 

personally  

» pathways to real post -school options through an understanding of the availability of 

employment/education opportunities following school completion (AIHW 2014). 

 

» &9!ɇM )H>CA?HIOM 0LIAL;GMȽ JLIPC>CHA MOJJILN NBLIOAB M=BIIF ;H> NI L?;F JIMN 

school pathways 

IMPACT MNO>?HNM ;L? MOJJILN?> NBLIOABION <S &9!ɇM H?NQILE I@ ;FOGHC ;H> INB?L 

Indigenous young people FYA works with to navigate early careers in business, 

entrepreneurship, government and community leadership.  These young people are in 

turn supported by FYAs broader community of young changemakers who are supported 

by our staff and partners.   
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These represent four of the six agreed actions that are likely to lead to improved outcomes 

for Indigenous students and close the gap in educational outcomes in the Aboriginal and 

Torres Strait Islander Education Action Plan (MCEECDYA 2011).  The other two actions relate 

to the early years.  

Connecting to community to be culturally relevant  

To be successful for older students, programs need a culturally relevant way to attach young 

people to school and education.  Not many evaluated Indigenous programs outside the 

education system focus on helping older students through school.  A number of programs 

focused on music, arts and sport have demonstrated success in increasing school 

attendance in older students (AIHW 2014).  The Clontarf sports program has additionally 

shown success in getting students to Year 12, with an overall retention rate of 93% and an 

increase in attendance rates to 76% (which before was between 25% and 50%) (Clontarf 

Foundation 2010 in AIHW 2014).  Success in attaching students to school has also been 

>?GIHMNL;N?> CH Ɉ;@N?L-M=BIIF =FO<Mɉ @IL SIOHA?L MNO>?HNM ə!)(7 ȕȓȔȗɚȻ  4Bese clubs foster 

self-identity, passion, skills, a sense of agency as a member of a community, and networks of 

peers and adults that can help when needed (Eccles & Templeton 2002 in AIHW 2014).  

IMPACT compliments existing interventions by providing an alternative to connection to 

school through sport and by building on the success of out-of-school activities for younger 

students.  IMPACT uses a model that focuses on building personal aspiration around 

identified passions, and connecting to community and social purpose, to attach young 

people to the program and motivate them to succeed at school.  The review of Higher 

Education Access and Outcomes for Aboriginal and Torres Strait Islander People found 

Indigenous young people were interested in driving positive outcomes for their communities 

and for the broader Australian community (Brehrendt et al 2012). 

Evaluated success 

IMPACT has been evaluated by external evaluators and has demonstrated outcomes in its 

previous two years operation.  The first evaluation also focused on testing the program 

performance and showed that it filled a gap in Indigenous program provision.  Numbers 

were small in the first two years, but as result of success, the Year 10 intake in 2014 more 

than doubled to twenty-six with support from funding partners Charles Darwin University, 

the Northern Territory Government, Kentz, Shell and Samsung. 
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Key findings 2012 

Pilot  

» 100% successfully completed Year 12 and/or TER 

» 100% transitioned into further education, training or employment 

The 2012 evaluation also found IMPACT utilised appropriate learning 

G;N?LC;FMɟJLIAL;G ?F?G?HNMȼ ;H> @CFF?> ; A;J CH !OMNL;FC;ɇM )H>CA?HIOM 

program provision (determined from an environmental scan) 

 

Key findings 2013 

School 
» 100% successfully completed Year 12 and/or TER 

» 100% transitioned into further education, training or employment  

 

Summary evaluation findings 2014 

The following section summarises findings from the IMPACT evaluation 2014.  It describes 

the students and whether they complete school, undertake further learning, get involved in 

community contribution and leadership, build networks for support, and develop enterprise 

and leadership skills as a result of IMPACT. 

The analysis is based on data collected from: 

» Students: Year 10: Step Up Camp speeches (n=17); WOW survey (n=22) and speeches 

(n=17); RuMAD? Interviews (n=10); Year 11: Trail survey (n=4); Community placement 

interview (n=1); In-depth interview (n=1); Year 12: Garma Festival interview (n=5) and 

debrief (n=8); End of year graduation reflections (n=7); Year 10 & Year 12 ɒ Post program 

survey (n=8);  2013 Graduate interview (n=1)  

» School principals: In depth interviews (n=2) 

» Parents: In depth interviews (n=1) 

» Australian Indigenous Education Workers: In depth interviews (n=2) 

» Program data: 2014 achievement audit; Graduate destinations audit (n=10) 

 

The 2014 students 

Since 2012, a total of 48 Indigenous students have enrolled in IMPACT.  The program has a 

91% retention rate with four withdrawing over time (one due to sporting commitments and 

three because they were not meeting attendance requirements).  In 2014, 39 were enrolled 

across Years 10, 11 and 12 (Figure 1).   
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Figure 1: Students completing IMPACT 2014, all year levels 

Students Year 10:  23 Year 11:  9 Year 12:  7 

 
Gender Female 26 (67%) Male 13 (33%) 
 
Geography Urban areas 61% (24) Regional 31% (12) Remote 8% (3) 

 

 
 

 

 

 
 

 

 

 

Completing school and undertaking further learning  

IMPACT students complete d YEAR 12 and look to the future  

All Year 12 students enrolled in IMPACT in 2014 completed Year 12.  Many students 

encountered difficulties along the way and even some of the highest achieving students 

reported that at points they were at risk of dropping out. 

)ÔȭÓ ÂÅÅÎ ÒÅÁÌÌÙ ÈÁÒÄ ÔÈÉÓ ÙÅÁÒȟ Á ÌÏÔ ÏÆ ÔÈÉÎÇÓ ÈÁÖÅ ÈÁÐÐÅÎÅÄȢ !Ô ÏÎÅ ÐÏÉÎÔ ) ÔÈÏÕÇÈÔ ) ×ÁÓÎȭÔ 

going to pass Year 12 becÁÕÓÅ ) ×ÁÓ ÆÁÌÌÉÎÇ ÂÅÈÉÎÄ ȣ 7ÉÔÈÏÕÔ ÔÈÁÔ ÅØÔÒÁ ÓÕÐÐÏÒÔ ÁÎÄ 

ÍÏÔÉÖÁÔÉÏÎȣ ) ×ÏÕÌÄ ÈÁÖÅ ÇÉÖÅÎ ÕÐ ɉ9ÅÁÒ υφ ÓÔÕÄÅÎÔɊ 

I noticed quite a few of the students were at risk of not finishing Year 12.  [IMPACT] really 

developed them, gave them more confidence and supported them to finish and explore other 

ÏÐÐÏÒÔÕÎÉÔÉÅÓȢ  4ÈÅÙȭÖÅ gone on to do bigger things. (Parent of 2013 Graduate) 

Students and parents reported IMPACT helped students by teaching them to plan and 

manage their school work and other priorities.   

After the camp he is using his initiative and organising his school work.  He is talking to 

teachers, asking for help.  His grades [have] improved (Parent of Year 10 Student). 

Mostly, students reported IMPACT helped them think about how school might help them 

reach their goals.  Students reported it broadened their view of what they could achieve in 

Jabiru (1) 

Adelaide (1) 

Darwin, Palmerston and 
Taminmin (25) 

Alice Springs 

(5) 

Katherine (4) 

Gapuwiyak (3) 
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life and expanded their ideas about what they could do post school.  This helped them see 

the long term benefits of finishing. 

It definitely influenced ȣ what I ÔÈÏÕÇÈÔ ) ÃÏÕÌÄ ÁÃÈÉÅÖÅȢ  ɍ)ÔȭÓɎ taken me out of my comfort 

zone so many times, broadened my thoughts and my outlook on life.  I can achieve better 

than what I thought (2013 Graduate) 

With the suppÏÒÔ ÏÆ )-0!#4 )ȭÖÅ ÇÏÔÔÅÎ ÔÏ 9ear 12.  My goal now is to finish and pass Year 

12.  !ÌÓÏ ÔÈÉÓ ÙÅÁÒ )ȭÖÅ ÁÃÈÉÅÖÅÄ ÉÓ ÍÙ ÐÉÌÏÔȭÓ ÌÉÃÅÎÃÅȢ  )Î ÔÈÅ ÆÕÔÕÒÅ )ȭÄ ÌÉËÅ ÔÏ ÁÃÈÉÅÖÅ ÔÈÅ 

(Diploma in Engineering) apprenticeship ȣ and to achieve the dream job that )ȭÖÅ ×ÉÓÈÅÄ 

for some time now (Year 12 Student ɀ Graduation) 

It just builds ɍÔÈÅ ÓÔÕÄÅÎÔÓȭɎ confidence and understanding of what options and possibilities 

there are, so it changes what they potentially think they can do or where they can end up 

(Regional School Principal) 

Most IMPACT students go on to further study  

While most students in Year 10 (85%) reported they felt likely they would complete Year 12, 

only 30% thought it was likely they would go onto further study (n=20).  Five of the seven 

9?;L ȔȕɇM CH ȕȓȔȗ Q?HN IHNI NI @OLNB?L ?>O=;NCIH IL NL;CHCHA əCH=FO>CHA IH? that deferred 

their university place one year).  

The majority of 2012 and 2013 graduates (70%) also went onto further study: 

» five were at university (psychological sciences, law and international studies, social work 

& criminology, psychology, and teaching)  

» one was enrolled in a bridging course for university 

» one was working full time, and planning to undertake a Certificate 4 in Business. 

IMPACT [will ] be the difference between him attending university and not attending 

ÕÎÉÖÅÒÓÉÔÙȢ (Å ×ÏÕÌÄÎȭÔ ÈÁÖÅ ÈÁÄ ÔÈÅ ÉÄÅÁ ÔÈÁÔ ÈÅ ÃÏÕÌÄ ÇÏ ÔÏ ÕÎÉÖÅÒÓÉÔÙȢ If you looked at 

ÔÈÁÔ ÂÏÙ ÉÎ 9ÅÁÒ ό ÙÏÕ ×ÏÕÌÄ ÈÁÖÅ ÔÈÏÕÇÈÔ ÈÅ ×ÏÕÌÄ ÐÏÔÅÎÔÉÁÌÌÙ ÄÒÏÐ ÏÕÔȢ (ÅȭÓ ÔÕÒÎÅÄ ÉÎÔÏ Á 

much more grounded, more reflective boy, with a greater sense of responsibility to himself. 

(ÅȭÓ ÍÏÒÅ ËÎÏ×ÌÅÄÇÅÁÂÌÅ ÁÂÏÕÔ ÈÏ× ÔÈÉÎÇÓ ×ÏÒËȟ ÔÈÅ ÉÍÐÏÒÔÁÎÃÅ ÏÆ ÒÅÌÁÔÉÏÎÓÈÉÐÓȟ and that 

it is important to be seen to be doing the right thing and to have a considered opinion 

(Regional School Principal) 

 

Alumni  

Daniel Hamilton is an IMPACT graduate who was recently awarded the Top End NAIDOC Youth of 

the Year.  He is now studying law and international relations at Bond University. He was the first 

Indigenous student to win a $250 000 scholarship for his studies.  

Ɉɛ)-0!#4 A;P?ɜ G? ; >C@@?L?nt perspective. I've taken a lot away from it.  I became more confident 

in myself.  [It was] not ;<ION @CH>CHA GSM?F@ <ON ;<ION =L?;NCHA GSM?F@ɉ 






















